
NAME ________________________________________

Short Homework. Asking about “amotivation”

Purpose

To give you experience writing clear, unbiased, and interpretable questions. 
Things to do for this assignment are in italics. We will discuss these next class.
Measurement problem
Researchers are trying to understand the value children place on learning and performance, and particularly to understand why some children don’t seem to care about how well they do. Here are some example questions from Legault, L., Green-Demers, I., & Pelletier, L. (2006). Why do high school students lack motivation in the classroom? Toward an understanding of academic amotivation and the role of social support. Journal of Educational Psychology, 98, 567-582.

Students in a French-speaking school in Canada were asked:

1. How often do you find that you do not want to study or do school work? (Check one of the options below)

 _All the time _Frequently _Sometimes _Rarely _Never

2. How much does each of the following statements correspond with your reasons for not wanting to study or do well in school? (1 = does not correspond at all, 4 = corresponds moderately, 7 = corresponds exactly).

Because for me, school holds no interest.

Because studying is not valuable to me.

Because I have no good reason to study.

Because I don’t have what it takes to do well in school.

Because I don’t have the knowledge required to succeed in school.

Because I’m not good at school.

Because I find that studying is boring.

I don’t like studying.

Because I have the impression that it’s always the same thing everyday.

Because my schoolwork is not stimulating.

Because I’m a bit lazy.

Because I’m not energetic enough.

Because I can’t seem to invest the effort that is required.

Another way to study “amotivation” is by studying the absence of achievement goals, or low scores on a survey such as the Achievement Goal Questionnaire-Revised (AGQ-R).

1._____ My aim is to completely master the material presented in this section of the class.

2._____ I am striving to do well compared to other students on this exam.

3._____ My goal is to learn as much as possible in this section of the class. 

4._____ My aim is to perform well relative to other students on the exam.

5._____ My aim is to avoid learning less than I possibly could in this section of the course.

6._____ My goal is to avoid performing poorly on the exam compared to others.
7._____ I am striving to understand the content of this section of the course as thoroughly as possible.

8._____ My goal is to perform better than the other students on the exam.

9._____ My goal is to avoid learning less than it is possible to learn in this section of the course.

10._____ I am striving to avoid performing worse than others on the exam.

11._____ I am striving to avoid an incomplete understanding of the material in this section of the class.

12._____ My aim is to avoid doing worse than other students on the exam.

Sum the items to create composites: Mastery-approach goals – 1, 3, 7; Mastery-avoidance goals – 5, 9, 11; Performance-approach goals – 2, 4, 8; Performance-avoidance goals – 6, 10, 13

From: Elliot, A. J., & Murayama, K. (2007). On the measurement of achievement goals: Critique, illustration, and application. Revision submitted to Journal of Educational Psychology.
 (Scored on a 7 point Likert-type scale, where 1 = strongly disagree and 7 = strongly agree).

Homework – Answer the questions in italics. Work through the questions step by step.  Your revisions are as important as the final product because they show you are “self-testing” your items.
Step 1.
(Q1) Generate 2 survey questions that you would ask students to get at their “amotivation” or disinterest in studying or doing well in school or in some academic subject (or succeeding on some more specialized academic task).

Before you do that please specify the age group of your sample__________________.

Give your items below (including response categories if applicable, such as scale values).

1.

2.

Step 2. Assessing how you word your questions
Now that you have at least a rough cut at 2 questions, you need to assess whether your questions stand up to the following criteria (adapted from Chapter 2 of Dillman (2000). Mail and Internet Surveys. New York: John Wiley and Sons):

· Does the question require an answer? (For example, “When you study, which type of book do you most prefer?” does not require an answer from students who never study or read books.)

· Will the answers be unambiguous? (For example, “Does your doing well in school affect your happiness?” can be answered “yes” by unhappy and happy children, making the data hard to interpret.) 

· To what extent do your respondents already have an accurate, ready-made answer for the question they are being asked? (For example, almost every knows their own age, but not everyone knows the ages of their friends and relatives.)

· Can respondents accurately recall and report past behaviors? (For example, children may not remember how many hours they watched television on the first Sunday of the last month, but they might tell you how many hours they watched yesterday.)

· Will the respondent feel motivated to answer each question? (For example, asking for a very detailed list of bad habits will result in less compliance than asking about habits in general)

· Is the respondents’ understanding of response categories likely to be influenced by more than words? (For example, if the response categories for a question about amount of time spent studying ranged from <½ hr/day to >2 ½ hrs/day, you would get a much different average than if the response categories ranged from <2 ½ hrs/day to >4 ½ hrs/day). 

 (Q2) Rewrite your 2 original to meet these criteria (and explain why):

1.

2.

Step 3. Assessing how you format your questions

There are at least three general formats used to ask questions (adapted from Chapter 2 of Dillman (2000). Mail and Internet Surveys. New York: John Wiley and Sons):

· Open-ended questions (For example, they include “Why did you purchase a new automobile” with several blank lines for writing and “What kind (make and model) of automobile do you currently drive?” with a blank line in front of make and a blank line in front of model)

· Closed-ended questions with ordered response categories (For example, “To what extent do you favor or oppose expanding the number of company franchises?” 1-strongly favor, 2-somewhat favor, 3-neither favor nor oppose, 4-somewhat oppose, 5-strongly oppose)

· Closed-ended questions with unordered response categories (For example, “Which one of the following do you think should be the company’s highest priority?” 1-opening more franchises, 2-expanding our product line, 3-improving employee skills)

(Q3a) Rewrite either one of your questions in open-ended format:

1.
(Q3b) Rewrite the same question in closed-ended format 
with ordered response categories:

1.

(Q3c) Rewrite the same question in closed-ended format 
with unordered response categories:

1.

Step 4. Principles for combining question wording and format

You can think of this step as polishing your question to make it even better. By following all the principles outlined below, you can be more confident that questions you ask actually measure what you want to measure (adapted from Chapter 2 of Dillman (2000). Mail and Internet Surveys. New York: John Wiley and Sons). Please review every one of your questions against the following.

(a) Choose simple over specialized words (For example, replace words with synonyms that are likely to be understood by more people)

(b) Choose as few words as possible to pose the question (For example, if you have two phrases separated by a comma, try to reword the sentence so that it does not need a comma)

(c) Use complete sentences to ask questions (For example, instead of “Number of household members” ask “How many people, including yourself, are there in your household?”

(d) Avoid vague quantifiers when more precise estimates can be obtained (For example, instead of using response categories of “1-a lot” “2-sometimes” or “3-never” for meeting attendance use “1-daily” “2-weekly” “3-monthly” since conceptions of what is “a lot” varies across people)

(e) Avoid specificity that exceeds the respondent’s potential for having an accurate, ready-made answer (For example, while you may want to know how many books someone has read in the past year, it is better to ask for categories, such as <12, 12-24, or >24 rather than exact numbers)

(f) Use equal numbers of positive and negative categories for scalar questions (For example, if you ask “How satisfied were you with your dinner last night” the middle response should be “neither satisfied nor dissatisfied” to balance out the other responses)

(g) Distinguish undecided from neutral by placement at the end of the scale (For example, “undecided” should not be placed within other response categories, such as scales ranging from strongly agree to strongly disagree, because undecided is different than neutral)

(h) Avoid bias from unequal comparisons (For example, “What is the cause of recent outbreaks of violence in American schools” should not include “irresponsible parents” but rather “the way children are raised by parents” as a response category)

(i) State both sides of attitude scales in the question stems (For example, instead of “To what extent do you agree with…” you should ask “To what extent do you agree or disagree with…”

(j) Eliminate check-all-that-apply question formats to reduce primacy effects (For example, if you include a laundry list of items, people become “satisfied” after they have answered enough)

(k) Develop response categories that are mutually exclusive (For example, response categories for the question “From which of these sources did you first learn about the tornado?” should not include “while at home” in addition to “radio” because it indicates a place rather than a source) 

(l) Use cognitive design techniques to improve recall (For example, use prompting questions when asking about an event, such as “how long did it last” and “were you doing anything else”)

(m) Provide appropriate time referents (For example, instead of asking “How many times in the last three years did you…” ask “How many times in the last six months did you…”)

(n) Be sure each question is technically accurate (For example, the police department doesn’t “catch and fine traffic violators” but rather only catches them, the judicial system fines them)

(o) Choose question wordings that allow essential comparisons to be made with previously collected data (For example, if the question is used in more than one instance, keep it the same)

(p) Avoid asking respondents to say yes in order to mean no (For example, a double-negative can be confusing, as in the case of asking “Do you favor or oppose not having gun control?”)

(q) Avoid double-barreled questions (For example, by asking “Should the city build a new swimming pool that includes lanes for swimming laps that are not enclosed for winter use?” the respondent is not sure whether to answer about “lanes” or “winter use” or both)

(r) Soften the impact of potentially objectionable questions (For example, when requesting information about income, asking for categories is more comforting than asking for a number)

(s) Avoid asking respondents to make unnecessary calculations (For example, asking for percentages requires the respondent to think about a specific amount divided by a total amount) 

(Q4) Rewrite one of your questions according to the above guidelines and cite which guideline(s) you used.

Rewritten question:

Be prepared to discuss your answers to Q1-4 in class Thursday 
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